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EFL Proficiency, Emotional Expression and Lexical

Complexity in EFL Learners’ Oral Production
BAO Gui CHEN Changliang

Abstract: There has been a paucity of research on how EFL learners’ emotional expression affects their lexical complexity in
spoken production. To this end, the present study explores the extent to which EFL proficiency, the frequency of emotion words,
and the valence of emotion words predict lexical complexity, including lexical diversity and lexical sophistication, by analyzing the
monologues of 166 English major students. A path analysis revealed that EFL proficiency directly affected lexical sophistication but
not lexical diversity; however, an indirect effect of EFL proficiency on lexical diversity was mediated by the frequency of emotion
words. The frequency of emotion words directly influenced both lexical sophistication and particularly lexical diversity, whereas the
valence of emotion words showed no significant direct effect on either of them. Overall, EFL proficiency and the frequency of
emotion words contributed more to lexical diversity than to lexical sophistication. These findings suggest that a pedagogical
emphasis should be placed on the use of emotion words and distinctions in emotional gradations, leveraging EFL proficiency to
enhance lexical complexity.

Key words: EFL proficiency; emotional expression; frequency of emotion words; valence of emotion words;

lexical complexity
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A Review of Research on English Writing Strategic

Competence at Home and Abroad : Current Status and Reflections
DENG Hua WANG Xingtao WANG Yuxuan

Abstract: English writing strategic competence has long been a central topic in second and foreign language teaching and
assessment, playing a crucial role in enhancing learners’ writing proficiency. Based on a content analysis of relevant domestic and
international literature over the past 50 years, this study systematically reviews the research from four dimensions: the construction
of writing strategic competence, the development and validation of writing strategy scales, its predictive effects on writing
performance, and pedagogical intervention experiments. By integrating current research trends with the practical needs of English
writing teaching and assessment in China, and drawing on the writing strategy framework from China’ s Standards of English
Language Ability, the study proposes that further efforts should be made to refine and apply localized writing strategy scales. This
will contribute to a deeper understanding of the construction of English writing competence and promote the overall development of
the English writing teaching and assessment system in China.

Key words; English writing strategic competence; China’ s Standards of English Language Ability (CSE) ; English writing

teaching and assessment
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