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MAESFHEPRESTIE:
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K ANE&F TR

(RHEWM 2 K% A% B, R 300222)
T E AU WA E F F E R 2 U Tl 2000—2018 4 E K R B IR RIS XN A, E RN FIEE FH R TR
A FEIN PR EEETHBAERORA T E AN S H K . B A I ,2010—2018 £ 3 3] ,45 T0 523E B 5T A 9 6 A
TURET E"M A FHAREANFUR, WA RE T E"RANT KL 35 4, 5ol # 97 % (2003 4 2 + 4 ] oy 248 )
AL, B HEAEEFARBE T EMANRALERLILFEATRARE, Aok, B ETFHRTHIGE
GO ETRA B R AR RS A, & 3 3R Fo g SRR JE Rk Fr o T R e AR A s LA R A T AR N — AP oL
WA R BT R RS, CEATHHLTEAETTFAR T, HAEA T RET E AN 45 MHET 4T Ao
REE AHEFAH N EAARE B AELNHAR FHFZRAR MEAAR KK REHK S 28 0 FRA
EHR, HA, FAFNmEATHN HHAEE HFRRNAERAYLEN A ETFHRFTRAT AR o oL
W EEGHE, A UHT AR FIF RN EAT AN HREN R, BB E T E N — 246y Yo% 8y A AT 3 0y o
RRGERNFIEEFARTHILAR RN TN,
KB RAETE TR E LAES#
th [E 43 25 . H0-06 M ERFRARRS : A N EHS:1674-6414(2021)02-0062-11

TEL ERJLAAE R, BT S A RS0 TS 20928 . iR 2 Z Bt 2 Bl b 5T, 4501
SEHE IR R RN o XA R rf, BT 750 b — AR A SO ) BRI 1 2 e B Ao
e —AER TR RN A B ——IR A Tk .

AL NI RETHEIAIEB DT TE Tk, e 20 HEZE AT 60 4Frp  dE e B2 AR 22 4l p 4T i B
T REREE UL TR SRR AR AR B . SR, IR A5 T iAo — Fph 7 19 A 50 T AR 5 A0 s A A
FERBE ARG | S A A A 20 TH22 80 AR A——7E X 1 TGRS 1 — ke & 5 ¥ 5 2, DRI TT i B ) 38 6 4
YO SIR A T EEMTIE, B =u s s (R 4R B B (Tashakkori et al. , 2010) o B i A9, w27
A 2 T A A S U A A JR L TR S 5 i B O B R 5T A0 BRI SR Y
AT HAMBFTE I T (Creswell et al., 2011) o ATRIAY IRETE AR K0 — =454 % H
WOREATHY . WA H RS IR AR ML AT S i C DR BE

SR, AR B I kAL B2 MBCE IHIE b ARG 58 M7, (EAE IR 5 A5 o P 91 R 15
FUNLAT B G SGTE o T = 2 SN 22 3 2 i 5 A A R AL D50k (945 B RIS

%5 H #A:2020-10-12
HETIH: RFT 2019 FEHFFHAMZARN AL EER B CREAT XM A Z FLAA R ( TIWWI19-008) #4 BBk s R
EERN kS, X, RAEMEZRFALFEHE, TZAERAETFRA,
AP, REMZRFALFRALHA L, TENELRNETHR.
FRIB, ke, REMBRKFAILFRALHAE, TENFELRESTFHR,
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(Benson et al. , 2009 ; Davis, 1995; Richards, 2009 ), #11E /b #F 58 95 fp 28 0 5 Be 09 45 &, i JL4E,
Hashemi(2013) 55 LA 1995—2008 4[] LA™ B 35 5 24 W1 IR 205 5 SCUERF IR SCh HEal, MBFE I T T
WURE SRS RIS & it 7 TR SE T ik S b ik a6 o OB HIE T SR E LI TR G ik
(RIFSE o LTS5 BRI, 2 P, 5% (2017) 59 TR Jr ik S B 3 24 Sl T 280 | o A v 55
— RGN, A, 2 T B 5 2058 T IR & 5 AT T o A PR AR 22 [n] R T 2 i —
BRAGT . A SC RSN TR T 2E IR A TR BUIR , B B 5 2258 H IR A 07 1k A &l A
A

| BEAENARSHEHN

R ARG T WA ITERE AR B e — DA PR, Johnson (2007 ) 257873 HT 25
BT 21 (ARG ARG 19 AN Ukl B 3 RaERE X
BB H IR G R A AR B A ¥R R X P A T I Ao B AR A A G 0 ) AR BR R T R A
MENHTR T EFHTR(TEFR HERE BB MEREXNFR)E T AN — MR R,

AR, BRIz X, i B S | AT R IS S T LUR BRI R 20 S e T B
AFER AFRE AFNARIES . Bergman (2008 ;1) 7% AL R 5 mi B T k-5 ALl 1R
GBI H th R DA A D A AR A B AR T B A A A )
BUSN EIE MR G AN 77 X BAREXHR G T M R AL AR (Bryman, 2008) . & BT IR &
TR B RIR G T SE AR I A 1 B2« AR5 [ R AR T B, 3 BBURE B SR AR B 20, B R 45 SR
o AN Tashakkori (2007 : 4) 2548 th Ay, FTRTR G 7k TR —WEFEI A b, WF5E % BRAE I BTy | S fd
FH R R B G AR B RH R S T LA IR & O I BLE 5 L, XA 7 ik
ST b ™ 25K

Creswell (2011) 25 5K 1R G 77 02— U A PREME Y AR, B H4g B 28 iy i A4 D7 sk IR G 0l
o ke TIREG B MZH 0iHE L, Greene (1989 ) 2511 Bryman (2006 ) ) KAEZR e o€ H .
R PR IR A H AR Greene (1989) %, Wi T4 th HL AP0 TR A H (9 : = Al i ( riangulation) [ #b 72
( complementarity ) | % J ( development)  JF32 (initiation ) FIZEAH (expansion) , 7£LL =Ml R H AR &
JrE T W TRy i TR 4 SR Z A (e OCIR e s falm] . 7ERIAN e H i RIR & O 158
B R —F0I7 208 5 — R Or ik AR a5 RAETEE ke ISR e o 7ELUR Ry H B9 RYIRS T i, iF
GEHE TR AT IR AR 45 R0 5 B2 07 VA B BORE RSS2 . 72 AT H IR & J7 i BiFsE & Tl
PR G 7 2 P JE AR AL o FELUE S B 9IRS b F o E il IR & sy
JEWFFERI T ARG

Bl TR A AT B AN W A, SCHR b i BE T OGRS B AN i B9 SE I 4R B R 3R . Bryman
(2006) LASIERFFE A BORL, 43 BT IH AN IR 5 Tk 1y 16 S H 8, AR T Greene (1989 ) 45 1% 22 WL 34 >k
U, Bryman (2006 ) (A5 BN A0S0 % 58 T WF 9 # IR A 7 A i IR M52 B . Bryman & IR 2R G 5 1%
ARG W ZEH B, JF HAEM RS b a] 58 1 BUR G BRI LR o IFE B TERF 9T S R b0 T3
I BB 5] BRI SRA 1) LA 1) AR [ S 2 AEAS Sl RN RS A80 , o RAIR B T RIS A% O Z BT e, (BRI
THE G Ik Z iy, F50 8 =0 A — NGRS B 89 (Creswell et al. , 2011)

ik
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2 MAESERRPIREFAE

A SCLAZE BN TR 3 e i IR B I IR B iy, £ 10 AR A [

(1) “YRA TR — AW 09 7 A&, TR T R 35 2 SR RIS rp B 4 AR B ey 2

(2) WIRSEAIF ST 0T “ TR 5 T 1 Mt S A S ) Ei 2
2.1 HBRE

AHFFE B A U5 2 DUAS 7 T 5 2 8 1] Applied Linguistics . TESOL Quarterly . The Modern Language
Journal I Language Teaching Research 2000 4F- 2 2018 4F:[i] & F A SZUERFFEIE o LAIX IO T BIFSE B L )
TR (1) 3% SSCI SR T, 2017 S0 B T-43 51 Applied Linguistics (3. 593) \TESOL Quarterly
(2.056) . The Modern Language Journal (1.745) Language Teaching Research (1.741); (2) #87E Egbert
(2007 ) i 18 5 i PEAL T 3 PG ; (3) #F7E Richards (2009 ) #F5E 1) 2000—2007 4E [R5 5 #2% it
B a7 FH A TS 5 (4) W 7E Hashemi(2013) 225441 1995—2008 4£ (8] i 18 & 2+ 1R & I 4158
AIRE TR Z s (5) A SO — AR 159 2013 4R B GHERHEE G303 B TR 5 2 0H 0 h IR A
587 i I B3R 7330 R T8 BRI 520 2003—2012 48)  ABFSE 0 K AT 5 Z i BIF 98 485 R i 51, 2
PERE 16 AF BRI E .

AW R RAE T IR AT T IR 0" S 0 SR 5%, BVIR 58 3 0 L0 o 50t B9 SR sl F
F¥77 A4 4 mixed methods , mixed-method , multi-method , multiple methods/approaches , 7~ % ( triangulated )
qualitative and quantitative approaches/methods 36 ] T fL A ] r (AR BARIR A 7 EM &, sl £
B = AR A IR G AR . X — o s B A T, ASCE — VRS i i iF s b &
B, 7E 2003—2012 AR [], B 36 5 058 th i Ak 5 B 0 201 B9 JF A (B BTRIR & ik ix —
WA EARIB AN T3 BR (5K 4% ,2017) o 3X 5 Hashemi (2013 ) S5 0F 58 A AR AL, 3R W0 18 75 2 0
RS T EMBEER AL . 24 H IRGINEX S 2 B AE N HIE S0 th i 3 7Rz D
JZ BN AV T SR AR A BB B — DA o AL, QAT SO TR G 07 2 A BT i i, TR
GINER RS R, BRI E R B S o BURIR G X HE B A T IE IR & 7 e U8 il
AL BRI G IR TR, MHFEE AR DX IR A " X — S Jo R R S IR AR A i,
WG TT AT ik R B BRSPS TR A 7 TR A W T AR SO X, AR
LU)SE
2.2 BAESHT

FATE ML T P 2010—2018 4F [H] Y LIRS 3, AR BB, FAiT2R 1] Bergman (2008 ) (1% f&] # Ak
TE SR E A 2D B A o A D — R AR BRSSO ST T SRR B A A
SCERE . XA H R & B RE S 00RO RN AR R b TR AT R I TR
A5 W & R S, B mixed methods , mixed-method , multi-method , multiple methods , multiple
approaches SFME B SC, 1B — TN T . ZHIRBNE T LB, A5 3CFE BRI 7RG
12:” (mixed method ) AHE:E:  (H TR 56 2 A2 Bifk 5 &AL T IR &, BT — L SR 7E R N 1 5 7 7
RSB A A PR AE RT3 o 4N, Shin (2015 ) %5 W8 2 HAF 98 G2 11 * minxed-method design” , {Hi%
WF5E IAAIF S ) BB R A o3BT Rl SRR S, 0 02 —AAoie i AL F 98 I AR B Ak il o o BIFIE 5%
HE R mixed-method ™ AUANIE: PR oy * 2 A YR S8 JG[RIAREAT: 55, (B3 Y () A 6 R [ 9 1 5 R A
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(Shin et al. ,2015: 371) , XAEAYTIE“ minxed-method” 58 44 & F2 it 2 X EHIR A 7%, A SCI IS
WA A Z5 LI , AT A TR G T4

TENZ oM B b, 3R Do e SC S AR, JUH G T - A i B 3As , LR ke R B 0B
At R I, ZEXTRF TS S A FH I A v, FeAT1 2% 1 Ellis (2012) | Stapleton (2018 ) 45 £ Hh 1) —if
HoE 5o ) SR 5 A 2R R . IEXHIR A T T 43 B AN 5T R, FRATT LA Greene (2007 ) | Morse
(2009) 45 Creswell (2011) ZEF1 Creswell (2014) fy FEFHIBHELE
2.3 R ANE Tk
2.3 T RA TR BES A

2010—2018 AE[A] pU | B 45 ABIRR A TR G 7 R I SO 5E . M ET BB 58 Hh & B, 1O 1)
FRG X — & B B R 1Y, /& Language Teaching Research ,7F 2004 4F- ;2007 4, 3k — i 22 A IR
W IRAE Applied Linguistics ;2009 4, TESOL Quarterly 1 YK B i F TR & 77 1825 ; The Modern Language
Journal E #2012 4FA4 5 — W AH HIR A 7 X —FRiE (5K K5 ,2017)

1 7R 2010—2018 JH a4 HZE A AT H] 1 IR G 7 & i SO gl

F1 20102018 SF T HEAEHME A B AT & MANTIEA R Y E

2010 2011 2012 2013 2014 2015 2016 2017 2018 Total
A. L. 0 1 0 0 0 0 1 2 0 4
L. T.R. 2 1 0 1 2 1 3 1 13
M.L.J. 0 0 1 2 1 4 0 3 3 14
TESOL 2 1 0 2 1 1 1 1 5 14
Total 4 4 2 4 3 7 3 9 9 45

A. L. :Applied Linguistics;L. T. R. : Language Teaching Research;M. L. J. : The Modern Language Journal; TESOL:
TESOL Quarterly

K1 2010—2018 JusFsRas Flfd R & 07k BEERE S

6
5 o
4 3
3
2
1
0
2010 2011 2012 2013 2014 2015 2016 2017 2018
—=8— Applied Linguistics =<®=- [ anguage Teaching Research
~ &~ The Modern Language Journal ...e... TESOL Quarterly

B 1 2010—2018 AERBFERRBEHE"HMSHNER
IR B T UAE LR, B Applied Linguistics 3/ ULASN, 53 =TI#R& A LR T 13-14 f5 08 T
RA B S R SUENT S8 3 5 Z AT BB B (k35,2017 ) A%, & B :2003—2012 45 (] ( LA 2003
AR RS BRI TR 1R A, S R R 5 LR L K2 i 9 T J0F (handbook ) 445 i hit, 52 H52 ), 1R & 7 :AE
KA BT PR S TEAL R U A BT R ) IO TLE I ROk T 16 R TIR &7 M E
SCEE M 2013—2018 FNAELISE, I BITR G T i85 35 A, W i W FH R 5 2 SUEIR & 7 sl
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MBS AR JLARAT T ACROR T

15 2010—2018 4F[a] I AY 45 5 B 1T IR G AR SCR {1 mixed (-) method (s) " HE&HY
di 28Ry, At 40 G (e —SBE I mixed methods” X H] T mixed methodology™ ) o i Ah, =i SCFfdi
T “multiple methods” 5% “ multimethods” #£/& , — %% F T “ mixture of qualitative and quantitative methods” , if
AWk E A T “ mixed methodology ” 1% 4~ # &, Hi ff — 4~ 3t FH “ mixed methodology ” FI “ mixed-methods
approach” , B SC Fp I H4 3 “ mixed -methods” X A#i ] T “mixed methodology” , & CAHIR] . RS 7 Mk & H ¥R
FESCERH A T . WIFFEE I B B R HER Y, ] mixed methodology™ # /& B BF 5 v, 1R
BRI R R BT BT SR 2 1 o 7Eff ] mixed (-) method (s) " HEE&HIBESE
H, BARDFSEE A TR G I pkiE (BT iE AN S AHTE] o 40 M 1% mixed (-) method (s) ™ HE & A BIFSE
BT ST E R mixed (- ) method (s) study” B9 10 T (& 1 T “ mixed-methods case study” ) ; K “ mixed
(-)method(s) design” BJ47 13 3i; H]“ mixed(-) method (s) approach”” fA7 13 3T s e ik & 77 IL AR IE H T4L
P R LE A/ 88 43 A )2 1 B9, A8 DY I, B A “ mixed (-) methods data collection and analysis” BY, “ mixed ( -)
methods data analysis” X #ERIHE S

I SEERHR G I EE G FR R AT LUE Y, Sl JLAR R, B TG & 2= pF o vh B R 5 T i
MEERAR F 2 — RS &, 2R R SOBAR B BT AT T SR ms i) — S . X 3RB IR G 7
B NER— kST R TTRE ST R, © 2 TT 0B S T I RS 55 2AF oS b . IR S iR R, & 1]
(VR G 7k SCIRIT e b G 5 58 3 5 1, T DA S LA G i R o8 ik iigik . 45 BT T
R ITIET SRS, 18 TFFEA ] 1R GS 77 k2 9225 3Gk, BITEOF 8303 R 98 07 ik sk e it
FERYHA T, U TR G 7 22 SRR G SR . 51 i 2 1Y J2 Creswell (2003/2009/2014) , H 3L T-L 15
52, Creswell 45 (2007/2011 ) H 88T FHIGF 5% 1 ; Tashakkori (1998,/2003/2010 ) 254 PU-NF 53 4 H .
HAth 9 5] CHkIE LG Greene (1989 ) %  Caracelli (1997 ) 5% Morse (2010) .Brannen (2005 ) ,Johnson (2004 )
£
2.3. 2R GITET BT AR

AT 45 DB T IR G " BGRB8 T 75 SR IE £ R, 23 i 2 ) BN R 547 iF
FECLS) HUMA AR R IFFE (13) B RCRIEFE (9) IS (4) (BUOR SIREEVTSE(2) A i DR
FIBERETE(2) o Hor, 22 2 F M ST R BN B SR BB 3 82% , iRy 3 48 b I 5 2 W5 o
SRETTET SR M S A E . Stapleton (2018) £ L) Language Teaching Research — Ty BT kL 145
iE 20 AR BTR F B e M RO A BRI SR T A SEUERT ST b S PR 230 0, G ik 41%
R B — RS o TEFRATT A X I XA Ik T 58, R UL IR TR G 7 ML S i B3k
ROPFEAH BT =, oA RORWT SRS — KRR . FnB ZU#RCR (instructional effects ) (P55 : * H:
T EIRE A IR 7 ) IR A WLSGE IR I M T, (Stapleton et al. , 2018:357)

B AR 5 07 ML & B LA BUEROCRIE TS W BT 55 X B0 R EE R RIS 1 N H0E &
HH SRR A LR AHORRI SR T R, XSG RSB, 5 O i L, S T i1
WFFEIBAT I 1L 30T B T E A WHR B i o i M e it RA T AR — WA
SERIBEFEOT I, B A O IX R R B — ki Ae . R 2 2IE A TIRG INE SR EUABCR IS
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&2 20102018 EMFIHABER RETE MSNBFIRAR
B2 e E& & H

“There is no need for translation: she understands” : Teacher’s

g
REER Schwartz et al. (2017) mediation strategies in a bilingual preschool classroom

Opportunities and outcomes: The role of peers in developing
& kA E Carhill-Poza (2015) the oral academic English proficiency of adolescent

English learners

Lambert (2010) A task-based needs analysis: Putting principles into practice

&R HF

The relationship between task difficulty and second language

Prefontaine et al. (2015) fluency in french: A mixed methods approach

Native and nonnative teacher of 12 pronunciation; Effects on
learner performance

Levis et al. (2016)

Course-taking patterns of Latino ESL students: Mobility and
Razfar et al. (2011) mainstreaming in  urban community colleges in the
United States

Integrating digital technology in an intensive, fully online
H A Sato et al. (2017) college course for Japanese beginning learners: A standards-
based, performance-driven approach

Silva(2015) Writing strategy instruction: Its impact on writing in a second
language for academic purposes

Fostering self-regulated learning through the European

Zicgler(2014) language portfolio: An embedded mixed methods study

TEMIB A IR G TR L& 45 DFFE R 22 ) E N ST M R 2, 188 15 A, 5 =0 2 —.
7t Stapleton (2018 ) %5 i 5 HUA TR AT rh 2 2 BN 2 2 E AT R 2 A 3 Sl 2K s, (HLIE 4N
flufi] A O EREN Y, P 2 8] 19 S ZRAETE A (Stapleton et al. ,2018:362) . FEFATAIHFTE A HI1L)
R R, EEXAE T SIHLBEGE , i T4 S LR B T2 0470 AR MEH i — IS HLF 5 — A SlORE 1Y
IWHIBESE . [RVRE B0 27 S B 2 B SRR IF S , BRI SR B S PR i AT o (BFFE  7E AT Y
() I A A2 4 L I O BEEAT R DRI BB I 5 2 A A S Bl T Dy o B e A S TR 4 IA
TBESE, a2y > A5 S MBI, T OFFE 07 209 — M 2% 18, — T A5 S R R 58 o O 5
AEEHGET M UHAT ™, RV S8 3 A AUBET BIF 50 0 R 0 AT O B 1 B, i B LA AIE 5 X R A0 L5
14

T IS8 S F ST R AT SE b IR 547 0 SR , A TR S8 2 I b AR 4B o B
AN S IE T 2)E . % 3 BB TIRG I A& R I FH I 517 0T -

XS S FANFNE AT R W TR e > 45 78 B A B Sh L L e B A A, e W IR A 7
LSRRI B s = 2 RIS R — A B I TGRS AR X M R
AR TS S BB T H  Sato (2013 ) B $2 B, WF 507 ) FH M AR E B A S BA EEME, X
S R 2 2] 2 R S AT 2 2D 78 BLHAR G, SRR 27 S 45 0 . A B 32 ) H Y, 2L
A REEA B B TR A A ST AN 3. LT IOWAR, Sato (2013 ) g5 18 5 2 > 25 % [A) B 5l A ]
PEAE RS ST TR, 32 T A AR A A SR B URPE G (927 > 3, Forh = AR oyl
AL A R A L3l Her (R 2 IE Rt 5 R A 20 I S5t + S /s sl 8% ) , o5 — BRAE X B4 ok
FE AR AR R T B, B AR ) E AN B AR B S ARSI RE 1 o AE T TR , Sato X P A7 32 143 ik
FrIR G A, X E R 127 ) B AT VTR o AL (P B (BCRTREAS e 4GSR ) Ak A (FLAR BRiE
i) G5 R IS5 52 [F) A 20 1F S 4 U1 0 N SR 30D SRR A 285 B DA SR A S 5t ) R BRI 0o U
b, VTR A, (R A MR B PR B IR R 27 ) 38 2 0] B A 235G R 0 A Rl e kv ) B TR 5 R R
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HEAEH
#3 20102018 FEMFIRAMERRE X" BANESH NN ST AR

PaES i3 A H
Kormos et al. (2017) Affective factors influencing fluent performance; French learners’
) : appraisals of second language speech tasks
Teacher language background, code-switching, and English-only
Macaro et al. (2013) instruction; Does age make a difference to learners’ attitudes?
. Beliefs about peer interaction and peer corrective feedback : Efficacy
Sato(2013) of classroom intervention
3
A Fa Teimouri (2018) Differential roles of shame and guilt in 1.2 learning; How bad is bad?
Roles of vocabulary knowledge for success in English-medium
Uchihara et al. (2018) instruction:  Self-perceptions  and  academic  outcomes  of
Japanese undergraduates
Xu et al. (2017) EFL learners’ perception of mobile-assisted feedback on oral production
Foreign language learning motivation in higher education: A
Busse et al. (2013) longitudinal study of motivation changes and their causes
Group processes and EFL learners’ motivation: A study of group
23 Chang(2010) dynamics in EFL classrooms
N Sampson(2012) The language-learning self, self-enhancement activities, and self
P perceptual change
. The impact of normative environment on learner motivation and 12
Sasaki et al. (2017) reading ability growth
Maclintyre et al. (2011) A dynamic system approach to willingness to communicate:
Auntyre ) Developing an idiodynamic method to capture rapidly changing affect
xR EE Munezane(2015) Enhancing willingness to communicate: Relative effects of
R e visualisation and goal setting
Investigating the nature of classroom willingness to communicate
Pawlak et al. (2016) (WTC) : A micro-perspective
Eckstein et al. (2018) Comparing L1 and L2 texts and writers in first-year composition
¥ ﬂﬁ%‘
bt o Developmental trajectories in 12 writing strategy use: A self-
Sasaki et al. (2018) regulation perspective

BEAN X 15 AT ] HINRS AT BT o, 22 ) F 2 S LRSS PR s s e — 2 —, —H
TEAN i o] U 23 KR DT 48R o [R)IRHEAT B AR, Bl AR if o ) 385 155 TR ) AN
Wiy FEFITRAL, , BOR B2 1) 27238 T 46 S AN [R) 1 28 05 18 5 2 2T W2 LA S S e i A 2 AR 1 I 3l
PLAE R AR 2R o 0 Kormos (2017) AR 12N L1 2 ) il J i A PE B N &K o DFRe a2 R36H,
2 H AR5 BRI TG SR S AT AR 55 AR I SOBA G R o Ho AT 55 A G SR IE I 55 56 il E gk
SRR A BE A B T B A IR IR R, T MR 55 Sh LN -5 R 5 AR A R BE A5G o Teimouri (2018 ) I
Rt oo OBl o Z2 ORI RS | i ) Ao B0 Ul LG BRI 48 07 3, IR B X80 il S e
SRS 5 ST o %0 E R B 2220 O BT, B Al — Bifb -k, 56— Bep T il )
A VA A 45 R S E 2 B B A ] 46 A A S A , T A B A A 23 140 02 Ay e S TR) A 100 E A BT
255, ARG R AR BE RO o B ZWFTE 45 AAIE W] T 28 kSR O E i b v il A 7, O R
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ZE MO 2R 2 0 2 ShHLFNE 5 ST 2 0 7 1l 520, 1T KRG 2 2 ShAILARNE 5 s A Bk
AL

g5 LR WA X 2 2 B AU T P B R B T T 2608 . X RGBS AL Sl T
T R S A BOM B BB He 32 B TR 5 B0k C AN R ME—TT AR 27 S &, IR 00 —FF
EEAE BATR ASE AGES A HREM AL A S0, DA Y RATE 2= 2 & A
ZI HAT ARG B XM A A R i TR Al AT o i = A A o B B 0 )
PR, By AN Al sl —— BT 45 A TR G 7 AR — Sl i <7 0 & T U L8R

TEM B T IR 07 E " BRI 45 DTS A 13 A2 LA o 48 s iy BF 5T Horp 12 MR IE 2
TN HBESE , 53— 2B BN RHIRR O 9T . R 4 R2IUTRAEE ] 1 1R G 07" & i Z0m Fit
Fo X—EERM— LN T T ZUT AR 2 N 5 22058 iz R G 7 i — > S 228 (7K
57,2015) o FUMAFIAT S AR ARG 1975 4F 32 [ 6 5 0H 2= B A e 20 BIE 7 1R H TF i — R 2x
W (Borg, 2006) . xR IR , X T 2000 0 3R 75 2 0 B .0 3 R AT A9
H A E TIPS R XA I EbR 3R S G I FOC T B A e i S R R I
XA T, B A B Al AT, e & A AR BT O FE AN RS i MU A T, 1T
EEACF R T A P 2 AR S BRI BB PSR . BIRES LUK, BOmIA I 5T 2 B 5T
Sl AR, BRI S e s e ), AR O R AR A I R DR B A B | PR SR AU AT
R 4) G 1) 254 A X LA 280 RN AR 78 B H & R RN FH A a4, J L4 (B I A N BIF 9 1) RN 7 )
KA T, YA BUMNAI ST 5 20M 28 T AT 41

x4 2010—2018 £ HEAFER R A HE" I BUHAMTAR
PAES 15& =]

. . Metaphoric modeling of foreign language teaching and learning,
Alghbban et al. (2017) with special reference to teaching philosophy statements

Busch (2010) Pre-service teacher beliefs about language learning: The second
o language acquisition course as an agent for change

) Contextualization and authenticity in TBLT: Voices from
Chen et al. (2017) Chinese classrooms

Copland et al. (2014) Challenges in teaching English to young learners: Global
P : perspectives and local realities

TN . o :
Feryok et al. (2015) Adopting a cultural portfolio project in teaching German as a
yok et ak foreign language: Language teacher cognition as a dynamic system

“Nowadays, teachers are relatively obedient”: Understanding
Gao et al. (2011) primary school English teachers’ conceptions of and drives for
research in China

Jackson et al. (2018) I]:iariﬁ?ige teacher noticing: A socio-cognitive window on classroom

Teacher trainers’ beliefs about feedback on teaching practice:
Louw et al. (2016) Negotiating the tensions between authoritativeness  and
dialogic space

Lozano et al. (2015) Internationalizing higher education: Language matters
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Nishino (2012) Modeling teacher beliefs and practices in context: A multimethods
s approach
A 4o Tan (2011) Mathematics and science teachers’ beliefs and practices regarding

the teaching of language in content learning
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The Mixed Method in Applied Linguistics
ZHANG Pei  LIU Nianyi LI Huijuan
Abstract; Using as data empirical inquiries published between 2000 and 2018 in four leading journals in the field, this study

¢

investigates the status quo of mixed methods research in applied linguistics, with a focus on inquiries that distinctly use “mixed
methods” or its equivalent labels. It is found that a total of 45 inquiries use the concept of mixed methods. Especially the last six
years sees a good improvement in the conscious use of the concept. Moreover, the concept of mixed methods as used in applied
linguistics is largely one of the style of the research, used to describe or define the overall design or strategy. This suggests that as
a separate and independent research design or approach, mixed methods be begun to be established in applied linguistics. The 45
inquiries using the concept of mixed methods could be categorised into six main research foci including leamer cognition and
behaviours, teacher-focused inquires, instructional effects, assessment, policy and curriculum development, and second/foreign
language speech fluency, with the first three domains collectively taking a proportion of over eighty percent. Teacher cognition, and
learner cognition and behaviours appeare to be the areas where mixed methods as a separate and distinctive research approach or

method enjoyed a particularly healthy growth.

Key words : mixed-method ; research method; applied linguistics
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